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Introduction 
At Hills Grammar, Years 3 to 6 are the Primary grades of schooling. These four years are characterised by a broader 
and deeper curriculum than in the earlier years of Infants education. Students are introduced to a more varied range of 
Academic programs, as well as further Student Wellbeing and Co-curricular programs. 

The International Baccalaureate Primary Years Program (IB PYP) provides the pedagogy and framework through which the 
New South Wales syllabuses are taught from ECEC to Year 6 at Hills Grammar. The International Baccalaureate aims to 
develop inquiring, knowledgeable and caring young people who help to create a better and more peaceful world through 
intercultural understanding and respect. Hills Grammar's Academic program meets the IB requirements of international 
education, and rigorous assessment. These programs encourage students to become active, compassionate and lifelong 
learners. The PYP program aims to develop international mindedness and promotes the education of the whole person. It 
emphasises intellectual, emotional, social and physical growth, through learning in languages, humanities, sciences, 
mathematics and the arts. 

School pedagogy is based on a constructivist approach, which acknowledges that learners have beliefs about how the world 
works based on their experiences and prior learning in the younger years. Those beliefs, models or constructs are revisited 
and revised in the light of new experiences and further learning in Primary School. Students are provided with opportunities 
to build meaning and refine their understanding, principally through structured inquiry, with different hands-on resources 
and multimedia technologies. Inquiries take many forms, with students working sometimes on their own, with partners, or in 
larger groups. 

Student learning is differentiated and student centred, with a focus on guided inquiry and assessment for learning. In the 
Primary years, school experiences encourage growing independence, responsibility, leadership and resilience of students 

Mr Geoff Gates 

Director of Academic Programs, Pre-K to 12 
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School Ethos

Vision
Extraordinary Education: a place 
of inspiration and innovation

Mission
Outstanding teaching within a 
unique learning environment: 
fostering each student’s potential 
for greatness

Graduate Aim
In partnership with our families, 
we enable our students to:
•  Become confident, resilient and

responsible individuals
•  Develop a deep understanding

across a range of academic
disciplines

•  Think critically and creatively
and embrace life-long learning

•  Embody the School’s
humanitarian values of
Respect, Integrity, Service and
Excellence

•  Understand the importance of
an international perspective
and contribute positively in our
local and the global community

•  Develop an appreciation of
democratic society

•  Display a strong sense of
environmental responsibility

Values Framework
Community life at Hills Grammar is 

supported by four core values which 
emphasise the development of a principled 

individual who has a strong sense 
of social justice.

Respect
Valuing ourselves and treating others 

with consideration and dignity, 
acknowledging and accepting our 

differences, and acting in a manner  
that is socially just.

Integrity
Acting in accordance with the principles 

of moral and ethical conduct, with 
sincerity and honesty, taking personal 

responsibility for all actions.

Service
Recognising and responding with 

compassion to the needs of others.

Excellence
Striving to accomplish one’s best.
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Whole School Pedagogy: Dimensions of Excellence
Learning at Hills Grammar is a dynamic process which is at the heart and centre of all of our efforts. Students, teachers, 
parents, and indeed the organisation as a whole constitute a learning community that continues to grow and change. This 
short article attempts to capture some of the rich thinking about the way we learn at Hills Grammar.

The Hil ls Grammar Learner Model Explained
Student Learning is at the centre of the Hills Grammar Learner Model. This learning is envisaged as being of the highest 
quality, focused on outcomes to maximise success for each student. Importantly, student learning is holistic in nature, 
as outlined in the School’s mission, and includes Scholarship (intellectual development & academic endeavour), Personal 
Development (physical, emotional, social & ethical) and Citizenship (leadership & service).

The next circle represents School Pedagogy (explained below), which includes the key components of Guided Inquiry, 
Learner-Centred Teaching, Assessment for Learning and Differentiation.

The three smaller circles symbolise the Core Programs of the School: Academic, Student Wellbeing and Co-curricular. These 
programs are supported by directorships which work closely together to Enable, Enrich and Extend student learning in its 
different but related manifestations.

The Hills Grammar Learner Model recognises the importance of Professional Learning and Parent Learning. Investment in 
these areas increases the capacity of the teaching staff and parents to work together to support the delivery of high quality 
and innovative learning experiences, which in turn contributes to improved learning outcomes. The notion of Organisational 
Learning reflects contemporary thinking about the different ways in which the School reflects on its operational and 
strategic initiatives to continue to grow, improve and innovate.

The final ring of the Hills Grammar Learner Model indicates the clarity of purpose achieved by the inter-connection of the 
school’s Vision, Mission, Graduate Aims and Values. This indicates how the various activities and programs that make up the 
Leader in Learner strategy are aligned to optimise opportunities for learning and the achievement of learning outcomes.
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School Pedagogy 
As a Pre-K to 12 School, the articulation of whole school pedagogy is an important means to ensure a continuity of learning 
experience, as the child moves between the Early Learning Education Centre (ECEC), the Primary School and the Senior 
School. The School Pedagogy is based on four interrelated principles: Guided Inquiry, Learner-Centred, Assessment for 
Learning, and Differentiation. A constructivist approach to learning underlines these principles and aligns to the School 
Vision: the student is an active participant in the construction of meaning. 

The Reggio Emilia Philosophy of the ECEC includes meaning-making through listening, relationships, the environment as a 
teacher, documentation, and the ‘100 languages of children’. 

The IB Primary Years Program (PYP) similarly is based on a constructivist approach, which encourages the natural curiosity of 
children within a framework ‘that gives crucial support for them to be active inquirers and lifelong learners’. Following on from 
such educational theorists as Vygotsky, Bruner and Gardner, curriculum content is arranged in such a way as to ‘enable 
teachers to make connections between learners’ existing knowledge and their individual learning styles in the context of new 
experiences’ (Making the PYP Happen, pp.6-7). 

The Harvard University Project Zero work on ‘Making Thinking Visible’ complements the constructivist pedagogy with its 
emphasis on connection making and teaching for understanding. Thinking routines, integrated into the teaching program, 
are scaffolds used to support student thinking, primarily through discussion but also through writing. They are ‘simple 
procedures, usually consisting of only a few steps [that] provide a framework for focusing attention on specific thinking 
moves that can help build understanding’ (Making Thinking Visible, p.45). 

Our Senior School is organised in traditional faculties (English; Mathematics; Science; Human Society and Its Environment; 
Languages; Drama; Technology and Applied Studies; Personal Development, Health and Physical Education; Music, Visual 
Arts). Assisting the students to make connections between the subject areas is part of formal programs, such as the Term 4 
Enrichment Program, as well as Honours Programs: ‘Humanities’ (English, Science and Latin) and Environmental Science 
(Science and Geography). Further, the ‘Guided Inquiry’ approach in School Pedagogy helps to provide a continuity of learning 
experiences. 

Guided Inquiry indicates the role of the teacher in the development of student learning: the teacher facilitates learning 
organising the curriculum around key learning questions, through effective questioning in the classroom, and through 
scaffolding to assist students as they move through challenging learning activities. The constructivist approach to learning 
is Student-Centred in that learning builds on student background knowledge and curriculum is arranged to be flexible to 
respond to individual learning needs. Assessment for Learning indicates purpose. Tests and assessment are not an ends in 
themselves; data is fed back into programming through reflection and goal-setting. Differentiation occurs within the 
classroom to ensure that students are challenged at the appropriate level to promote ongoing intellectual growth and 
development. In the Senior School, this principle is extended through the organisation of student groupings into distinct 
learning streams within core areas, each of which emphasise quality learning and assessment aligned to student aptitude 
and ability. This includes the provision of a distinct Honours Programs in Years 7–10 within the faculty areas of English, 
Mathematics, Science and HSIE. 



7 Academic Programs: Stage 3 2018 

The Role of ICTs in Contemporary Learning 
The integrated use of ICT promotes students’ literacy and facilitates the shift towards a more collaborative approach to 
learning. The integration of ICTs into the curriculum affirms the key principles of Whole School Pedagogy and the Primary 
Years Program Pre-K-6. In the words of the International Baccalaureate ‘technology enables students to communicate in 
more creative ways, connect with experts and take action through connecting with the world beyond the classroom’. 

Hills Grammar is a technologically-rich environment, with Interactive Projectors in all classrooms and a digital learning 
platform which includes complete access for students to the suite of Office 365 educational tools including OneNote. All 
students in K-2 are issued with an individual iPad for use at School and from Years 3-6, they have a 1:1 laptop program 
with a Toshiba Tablet PC in their classroom. From Years 7-12, students take their device home each evening. 

Digital literacy supports students to become ‘meaning makers’ and promotes creativity and critical thinking; it builds on 
traditional learning and teaching activities to maximise student learning. The focus of the iPad Apps utilised in infants is on 
‘content creation’ rather than drill and practice activities. They allow students to demonstrate their knowledge and 
understanding in creative and collaborative ways, whilst supporting classroom differentiation and student-centered 
learning opportunities. 
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Academic Curriculum - Years 5 and 6 

Curriculum Statements 

Purpose: 
To provide the students in Years 5 & 6 with a wide variety of learning experiences which focus on the development of 
the whole child and are congruent with the NSW Education Standards Authority requirements. 

Rationale 
Through thorough research and investigation the NSW Education Standards Authority have developed Foundation 
Statements. These have been written to help teachers manage curriculum more effectively by describing clearly the 
state-wide common curriculum requirements and prioritising what needs to be taught in all primary schools. 

The Board’s syllabuses in the six key learning areas (KLAs) provide the framework for teaching program development. 

Foundation Statements 
• set out a clear picture of the knowledge, skills and understanding that each student should develop at each stage of

primary school. They encompass, at a level broader than syllabus outcomes, the nature (key concepts and content) and
scope (breadth, depth and rigour) of learning in Kindergarten to Year 6. They do not add new content or concepts to the
K–6 curriculum

• provide an answer to the question ‘What must be taught?’ in all schools. Teachers can be confident that they are delivering
the most important learning for students. They place an emphasis on the fundamental skills needed to succeed at and
beyond school, particularly in the areas of literacy and numeracy

• give teachers the freedom to focus on the diverse learning needs of students. Describing what must be taught in this way
will ensure that important concepts and content such as Australian history and democracy, scientific investigation, cultural
diversity, Aboriginal history and culture, and safe and healthy lifestyle are included in teaching and learning programs. By
focusing on the statements teachers can be sure that they are meeting the common curriculum requirements in each key
learning area

• guide teachers in planning to meet the needs of students with varying ability levels and learning needs. Teachers can
select and use the syllabus outcomes and content that best suit the learning needs of their students.

New Australian Curriculum 
From 2014, the NSW Syllabuses have incorporated the Australian Curriculum. The school documents have been updated 
in English, Mathematics, Science and History to include Stage Statements as a replacement to the Foundation Statements, 
as suggested by NESA. 
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The aim of English in Years K-10 is to enable students to understand and use language effectively, appreciate, reflect on and 
enjoy the English language and to make meaning in ways that are imaginative, creative, interpretive, critical and powerful. In 
the new Syllabus, outcomes for each Stage of learning are organised under five broad English Objectives. Students: 

A. Communicate through speaking, listening, reading, writing, viewing and representing 
B. Use language to shape and make meaning according to purpose, audience and context 
C. Think in ways that are imaginative, creative, interpretive and critical 
D. Express themselves and their relationships with others and their world 
E. Learn and reflect on their learning through their study of English. 

Stage 3 Statement 
By the end of Stage 3 students communicate effectively, using considered language to entertain, inform and persuade 
audiences for an increasing range of purposes. They work productively and independently in pairs or groups to deliver effective 
presentations using various skills and strategies. Students collaborate with others to share and evaluate ideas and opinions and 
to develop different points of view. They express well-developed and well-organised ideas about literary texts and respond 
constructively to different opinions. They demonstrate active listening behaviours in order to gather specific information and 
ideas, recognising and exploring how spoken and written language differ and how spoken language varies according to context. 
Students evaluate characteristic language features and organisational patterns of challenging spoken texts. 

Students independently read and view an extensive range of complex texts and visual images using a comprehensive range 
of skills and strategies. They respond to themes and issues within texts, recognise point of view and justify interpretations 
by referring to their own knowledge, values and experiences. They identify, critically analyse and respond to techniques, 
literary devices and language features used by writers to influence readers. Students compare and accurately summarise 
information on a particular topic from different texts and make well-supported generalisations about the topic. Students 
identify text structure of a range of complex texts and explore how grammatical features work to influence an audience’s 
understanding of written, visual, media and multimodal texts. 

Students create well-structured and well-presented written and multimodal imaginative, informative and persuasive texts 
for a wide range of purposes and audiences. They deal with complex topics, issues and language features. Students select 
information and ideas from personal, literary and researched resources, and adapt imaginative ideas and situations from 
literature. They make considered choices in written texts from an expanding vocabulary and from growing knowledge of 
grammatical patterns, complex sentence structures, cohesive links and literary devices. Students write well-structured 
sentences and paragraphs on particular aspects of the topic, clarifying and explaining how choices of language and 
literary features were designed to influence the meaning communicated in their texts. They spell most common words 
accurately and use a variety of strategies to spell less common words. They develop a fluent writing style and employ 
digital technology to present written texts effectively in a variety of ways for different purposes and audiences. Students 
evaluate the effectiveness of their writing by drafting, proofreading, editing, reviewing and publishing, focusing on 
grammatical features and the conventions of writing. 

English 
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The aim of Mathematics in K–10 is for students to enable students to: 

• be confident, creative users and communicators of mathematics, able to investigate, represent and interpret situations in
their personal and work lives and as active citizens

• develop an increasingly sophisticated understanding of mathematical concepts and fluency with mathematical processes,
and be able to pose and solve problems and reason in Number and Algebra, Measurement and Geometry, and Statistics
and Probability

• recognise connections between the areas of mathematics another disciplines and appreciate mathematics as an
accessible, enjoyable discipline to study, and an important aspect of lifelong learning.

In the new Syllabus, outcomes are organised under four broad objectives: 

Working Mathematically 

Students develop understanding and fluency in mathematics through inquiry, exploring and connecting mathematical 
concepts, choosing and applying problem-solving skills and mathematical techniques, communication and reasoning. 

Number and Algebra 

Students develop efficient strategies for numerical calculation, recognise patterns, describe relationships and apply algebraic 
techniques and generalisation. 

Measurement and Geography 

Students identify, visualise and quantify measures and the attributes of shapes and objects, and explore measurement 
concepts and geometric relationships, applying formulas, strategies and geometric reasoning in the solution of problems. 

Statistics and Probability 

Students collect, represent, analyse, interpret and evaluate data, assign and use probabilities, and make sound judgements. 

Stage 3 Statement 
By the end of Stage 3, students ask questions and undertake investigations, selecting appropriate technological applications 
and problem-solving strategies to demonstrate fluency in mathematical techniques. They use mathematical terminology and 
some conventions, and they give valid reasons when comparing and selecting from possible solutions, making connections 
with existing knowledge and understanding. 

Students select and apply appropriate mental, written or calculator strategies for the four operations and check the 
reasonableness of answers using estimation. They solve word problems and apply the order of operations to number 
sentences where required. Students identify factors and multiples and recognise the properties of prime, composite, square 
and triangular numbers. They connect fractions, decimals and percentages as different representations of the same value. 
Students compare, order and perform calculations with simple fractions, decimals and percentages and apply the four 
operations to money in real-life situations. Students record, describe and continue geometric and number patterns, and they 
find missing numbers in number sentences. They locate an ordered pair in any one of the four quadrants on the Cartesian 
plane. 

Students select and use the appropriate unit to estimate, measure and calculate length, area, volume, capacity and mass. 
They make connections between capacity and volume, and solve problems involving length and area. Students use 24-hour 
time in real-life situations, construct and interpret timelines and use timetables. They convert between units of length, units 
of capacity and units of mass. They construct and classify three-dimensional objects and two-dimensional shapes, and 
compare and describe their features, including line and rotational symmetries. Students measure and construct angles, and 
find unknown angles in diagrams using known angle results. They use a grid-reference system to locate landmarks and 
describe routes using landmarks and directional language. 

Students use appropriate data collection methods to interpret and analyse sets of data and construct a range of data 
displays. They assign probabilities as fractions, decimals or percentages in simple chance experiments. 

Mathematics  
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The aim of the Science and Technology K-6 syllabus is to: 

• foster students’ sense of wonder and expand their natural curiosity about the world around them in order to develop their
understanding of, interest in, and enthusiasm for science and technology

• develop students’ competence and creativity in applying the processes of Working Scientifically and Working
Technologically to appreciate and understand the Natural Environment and Made Environment

• enhance students’ confidence in making evidence-based decisions about the influences of science and technology in their lives

• enable students to confidently respond to needs and opportunities when designing solutions relevant to science and
technology in their lives.

Values, Attitudes, Knowledge, Understanding and Skills 

Students: 

• develop interest and positive, informed values and attitudes towards science and technology

• recognise the importance and relevance of science and technology in their lives now and for the future

• develop knowledge, understanding of and skills in applying the processes of Working Scientifically

• develop knowledge, understanding of and skills in applying the processes of Working Technologically

• develop knowledge of the Natural Environment through understanding about the Physical World, Earth and Space, and
Living World

• develop knowledge and understanding of the Natural Environment and the Made Environment through the Material
World

• develop knowledge and understanding of the Made Environment through Built Environments, Information and
Products.

Stage 3 Statement 
By the end of Stage 3 students show informed attitudes to issues related to the current and future use and influence of science 
and technology. They are interested and willing to engage in local, national and global issues that are relevant to their lives and 
the maintenance of a sustainable future. They are able to discuss how science and technology directly affect people’s lives and 
are used to solve problems. 

Students initiate, use and apply the processes of Working Scientifically and Working Technologically with a greater level of 
independence. They are more self-reliant in undertaking a range of scientific investigations and design projects, and in 
collaboratively completing the tasks. Students select and safely use a variety of equipment, materials and resources 
identifying potential risks. They identify where improvements to their methods, techniques or research could enhance the 
quality of the information gathered. Students use a range of representations to present, document and communicate 
methods, findings and ideas, including tables, graphs, diagrams and multi-modal texts, using digital technologies where 
relevant. 

When Working Scientifically, students follow instructions, pose questions for investigations, predict likely outcomes and 
demonstrate honesty and accuracy in collecting, recording and analysing data and information. In planning and conducting 
fair tests they are able to identify variables to be changed and measured, and check results by repeating observations and 
measurements. They construct tables and graphs to organise data and identify patterns. They use evidence to draw 
conclusions and develop explanations. 

When Working Technologically, students plan and implement a design process to meet the needs and wants of users/ 
audiences. They explore and define the design task, establishing design criteria and considering constraints when planning 
the process. Students select and apply appropriate methods to develop and generate ideas and apply established criteria to 
evaluate and modify them. They develop plans, specifications and production sequences to produce solutions for built 
environments, information and products. They evaluate their solutions using self and peer assessment, and identify the 
strengths and limitations of the process used. 

Science and Technology  
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As students continue to observe and investigate aspects of the Natural Environment, they explain how natural events 
cause rapid changes to the Earth’s surface. They describe key features of the solar system and the contribution of 
people from a range of cultures over time to the advancement of science. Students explain everyday phenomena 
associated with the transfer of light and requirements for the transfer and transformation of electricity. They identify 
how energy from a variety of sources can be used to generate electricity and how science knowledge is used to 
inform personal and community decisions. Students describe how features of living things help them to survive in their 
environment and how the growth and survival of living things is affected by changes in the physical conditions of their 
environment. 

Students identify the observable properties of solids, liquids and gases. They compare and classify different types of 
observable changes to materials, considering how their properties determine their use. 

Within the Made Environment students explain how production systems are used to manufacture products. They explore 
changes that have occurred in the design of products over time and the social and environmental factors that influence 
the design of products. Students investigate how systems in built environments are designed to meet the needs of 
people, in response to social and environmental influences. They explain how systems can be used to transfer 
information and support communication, and how social influences impact on the design of a range of emerging 
information products. 

Geography is the study of places and the relationships between people and their environments. It is a rich and complex 
discipline that integrates knowledge from natural sciences, social sciences and humanities to build a holistic 
understanding of the world. Students learn to question why the world is the way it is, reflect on their relationships with 
and responsibilities for the world and propose actions designed to shape a socially just and sustainable future. 

Geography emphasises the role, function and importance of the environment in supporting human life from local to 
global scales. It also emphasises the important interrelationships between people and environments and the different 
understandings of these relationships. The wellbeing of societies and environments depends on the quality of 
interactions between people and the natural world. 

Geographical inquiry involves students acquiring, processing and communicating geographical information. 
Through an inquiry approach students explain patterns, evaluate consequences and contribute to the management 
of places and environments in an increasingly complex world. This process enables them to apply inquiry skills 
including: asking distinctively geographical questions; planning an inquiry and evaluating information; processing, 
analysing and interpreting that information; reaching conclusions based on evidence and logical reasoning; 
evaluating and communicating their findings; and reflecting on their inquiry and responding, through action, to 
what they have learned. Engagement in fieldwork and the use of other tools including mapping and spatial 
technologies are fundamental to geographical inquiry. 

The study of Geography enables students to become active, responsible and informed citizens able to evaluate the 
opinions of others and express their own ideas and arguments. This forms a basis for active participation in community 
life, a commitment to sustainability, the creation of a just society, and the promotion of intercultural understanding and 
lifelong learning. The skills and capabilities developed through geographical study can be applied to further education, 
work and everyday life. 
Aim 
The aim of Geography in Years K–10 is to stimulate students’ interest in and engagement with the world. Through 
geographical inquiry they develop an understanding of the interactions between people, places and environments across 
a range of scales in order to become informed, responsible and active citizens. 
Stage 3 Statement 
By the end of Stage 3, students describe the diverse characteristics of places in different locations across local and global 
scales. They explain interactions between people, places and environments and identify factors influencing 
interconnections. Students compare spatial distributions and patterns among phenomena. They explore how people 
respond to a geographical challenge and investigate reasons for differing perspectives.

Geography 
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Students develop geographical questions to frame an inquiry. They use a variety of strategies to locate, collect and record 
relevant data and information to answer inquiry questions. They represent data in different forms. Students interpret 
data and other information to identify and compare spatial distributions, patterns and trends, infer relationships and draw 
conclusions. They present findings and ideas using geographical terminology in a range of communication forms. They 
propose solutions, and may take action in response to a geographical challenge and describe the expected effects of their 
proposal. 

The aim of the History syllabus is to stimulate students’ interest in and enjoyment of exploring the past, to develop a critical 
understanding of the past and its impact on the present, to develop the critical skills of historical inquiry and to enable 
students to participate as active, informed and responsible citizens. 

Stage 3 Statement 
By the end of Stage 3, students describe and explain the significance of people, groups, places and events to the 
development of the Australian colonies and then Australia as a nation. They describe and explain different experiences 
of people living in the Australian colonies and then in Australia as a nation. Students identify change and continuity and 
describe the causes and effects of change in Australian society. Students explore the factors that led to Federation and 
trace experiences of democracy and citizenship over time, including the struggles of various groups for rights and 
freedoms including Aboriginal and Torres Strait Islander peoples. Students engage with global connections through 
stories of various migrant groups and their contribution to Australia’s economic and social development. 

Students sequence events and people in chronological order, and represent time by creating timelines. When researching, 
students develop questions to frame an historical inquiry. They locate, identify and use a range of sources to record relevant 
historical information to answer inquiry questions. They examine sources to identify and describe points of view. Students 
develop texts, particularly narratives and descriptions. In developing these texts, and organising and presenting their 
information, they use historical terms and concepts and incorporate relevant sources. 

History 
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Hills Grammar is an IB World School offering the Primary Years Program. This program focuses on the development of the 
whole child as an inquirer and global citizen. The International Baccalaureate has at its heart a commitment to fostering 
international mindedness in its students and in a rapidly globalising world it is a good fit with the philosophy of Hills 
Grammar. 

Our Science and Technology, History and Geography outcomes are taught through the International Baccalaureate Primary 
Years Program. These Key Learning Areas provide the scaffolding for our Units of Inquiry- in depth studies around a Central 
Idea, although a Unit of Inquiry may have outcomes across many Key Learning Areas, including English and Mathematics as 
well as specialist subjects. 

Central Ideas are the starting points for in-depth investigations. They are developed by the teaching staff and last for several 
weeks. The Central Ideas fall into one of the six transdisciplinary themes explored in each grade each year: Who we are; 
Where we are in place and time; How the world works; How we express ourselves; How we organise ourselves and Sharing 
the planet. 

All students know that the Unit of Inquiry involves questioning, experimenting, reflecting, hypothesising, researching, 
making connections and working co-operatively. They know teachers will be collecting evidence as to how well they have 
understood the Central Idea and they can demonstrate their learning in increasingly creative ways through the use of ICT 
programs. 

Students have a greater ownership over their learning as they pose questions to satisfy elements of the Central Idea. 
Students strive to embody the attributes of the International Baccalaureate Learner Profile as they become inquirers, open- 
minded, risk-takers, knowledgeable, reflective, principled, caring, balanced, thinkers, and communicators. 

An inquiries based philosophy caters to all learning styles and is a fully differentiated program allowing students to learn at 
their own pace and inquire at various depths into the Central Ideas. Students are highly engaged with each new inquiry unit 
and make connections between what they already know and what they want to find out as each unit progresses. 

The International Baccalaureate Primary Years Program 
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Year 
Group

Who We Are Where We Are 
in Place and 
Time

How We 
Express 
Ourselves

How the 
World Works

How We 
Organise 
Ourselves

Sharing the 
Planet

KG The way we live 
is shaped by our 
communities and 
cultures.

Spaces change 
over time.

Celebrations and 
traditions are 
expressions of 
shared beliefs 
and values.

All living things 
go through 
a process of 
change.

People play 
different roles in 
the communities 
to which they 
belong.

Animals and 
people interact 
in different 
ways in different 
contexts.

1 People make 
sense of their 
world in many 
ways.

We explore 
history through 
stories.

Personal 
journeys create 
change and can 
be expressed in 
different ways.

People 
apply their 
understanding 
of forces and 
energy to invent 
and create.

Groups are 
organised and 
connected to 
help us learn and 
play.

People’s 
understanding 
of the natural 
environment 
influences the 
way they value 
it.

2 Choices we 
make impact our 
relationships.

People have 
always sought a 
place to belong.

People 
communicate to 
convey meaning.

The Earth’s 
natural cycles 
influence the 
activity of living 
things.

Many materials 
go through 
a process of 
change before 
they become a 
product.

The actions of 
people have an 
impact on the 
planet.

3 Personal choices 
affect your body.

Exploration leads 
to discoveries 
that affect the 
people of the 
world.

Advertising 
influences how 
we think and 
the choices we 
make.

Human survival 
is connected to 
understanding 
the continual 
changing nature 
of the Earth.

People solve 
problems in 
communities in 
different ways.

Survival of 
a species is 
dependent on its 
environmental 
conditions.

4 Our cultures 
are influenced 
by celebrations, 
rituals and 
commemorations.

People and 
events of the 
past influence 
today’s beliefs 
and values.

Creativity comes 
from different 
perspectives.

Materials can 
undergo changes 
through a variety 
of processes.

The design of 
buildings and 
structures is 
dependent on 
environmental 
factors and 
human ingenuity.

The Earth’s 
physical 
geography 
has an impact 
on human 
interactions and 
settlements.

5 Choices made by 
individuals affect 
growth and 
wellbeing.

Past events 
impact the 
present and the 
future.

The performing 
arts are a 
unique way of 
expressing our 
feelings, beliefs 
and ideas.

Scientific 
principles 
transform.

Economic 
activity relies 
on systems of 
production, 
exchange and 
consumption 
of foods and 
services.

The efforts to 
maintain peace 
and resolve 
conflict impact 
human life.

6 PYPX Migration is 
a response 
to human 
circumstances 
and challenges.

Media influences 
our thinking.

Change can 
affect our 
environment and 
its inhabitants in 
many ways.

Government 
systems and 
decisions can 
promote or 
deny equal 
opportunities 
and social 
justice.

The use of 
resources 
impacts the 
planet.

Primary Years Program Units of Inquiry
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Visual Arts  • Music  • Drama  • Dance 

Students make artworks for a variety of audiences using different forms and techniques to convey meaning and represent 
the likeness of things in the world. They discuss artworks in terms of how subject matter is used and represented, artists’ 
intention and audience interpretation and make reasoned judgements about these artworks. 

Students sing, play and move to a range of music, both as individuals and in group situations, demonstrating an 
understanding of musical concepts. They organise musical ideas into compositions, using notation systems to record 
these ideas. Students listen to a range of familiar and unfamiliar music with a sense of understanding, appreciation and 
discrimination. 

Students use movement, voice and the elements of drama to sustain dramatic roles in a range of contexts. They devise and 
perform a range of drama forms for audiences. Students interpret a range of drama experiences by making, performing and 
appreciating drama. 

Students perform dances from a range of contexts demonstrating movement and expressive qualities appropriate to the 
dance. They explore, refine and organise movement to convey meaning to an audience. They recognise and discuss how 
dance has various artistic and cultural contexts. 

Students apply, adapt and vary movement skills in dance, gymnastics, games and sports. They understand the elements of 
movement and compose and perform movement sequences with control and coordination in various contexts. Students 
demonstrate teamwork, tactics and strategies when participating in team games. They demonstrate proficiency in the 
fundamental movement skills of leap, kick, two-handed strike and dodge and apply them in a range of challenging physical 
activity contexts. Students participate in a range of moderate to vigorous physical activities and apply movement skills with 
increased confidence and precision. They investigate the effects of physical activity on health and monitor and evaluate 
physical activity levels. 

Students examine key factors that contribute to a balanced lifestyle and keeping safe and healthy. They examine nutritional 
information, disease prevention and the effects of drugs on the body and they identify behaviours that impact on wellbeing. 
Students assess the safety of situations in home, school, water and road environments and identify appropriate responses. 
They describe and practise a range of personal safety strategies that could be used in threatening or abusive situations. They 
take responsibility for personal decisions, recognising the effects that decisions have on self and others. 

Students describe the factors that influence personal identity and examine the physical, social and emotional changes that 
occur during puberty. They devise strategies for coping with change, grief and loss. They value the differences between 
individuals and challenge discrimination and harassment. Students value different roles and responsibilities in relationships, 
the importance of communication and they practise positive ways to deal with conflict. 

The aim of learning a second (or in some cases a third) language is to enable students to develop communication skills, 
focus on languages as systems and gain insights into the relationship between language and culture, leading to lifelong 
personal, educational and vocational benefits. 

There are three main objectives to learning an additional language: 

1. Using Language

Students will develop the knowledge and understanding through listening, reading, speaking and writing.

2. Making Linguistic Connections

Students will explore the nature of languages as systems by making comparisons between a second language and English,

leading to an appreciation of linguistic structures and vocabulary.

Creative Arts 

Personal Development, Health and Physical Education 

Additional Language Learning 
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3. Moving Between Cultures

Students will develop knowledge of the culture of beyond their own, and form an understanding of the interdependence 
of language and culture, thereby encouraging reflection on their own cultural heritage. 

Each objective describes the active commitment students will make to the acquisition of skills in communicating in an 
additional language. 

Purpose: Information and Communications Technologies (ICTs) will be used authentically to enhance the learning 
experience of our school community. Students will be prepared for the future, critical users of information and committed 
to lifelong learning. ICT will be used to inspire students to collaborate, create, analyse and evaluate their own learning. 

Rationale: Integrating technology into classroom practice is vital if we wish to engage the students of today and prepare 
them for the future of tomorrow. 

Research has shown that technology enhances learning which leads to improved learning outcomes for students. Effective 
integration of Information and Communication Technologies (ICTs) must happen across the curriculum in order to deepen 
and enhance the learning process, providing relevance and engagement to all students. ICT tools add value and provide a 
rich range of opportunities that facilitate open-ended learning experiences. Integrating technology increases engagement, 
provides instant feedback, dynamic representations, investigative opportunities not available with paper and pencil and 
enables differentiation for all learners. Through integrating technology into the classrooms at Hills Grammar, students will 
be taught to think, create and innovate, ultimately providing students with the skills to adapt to technological and 
occupational change in the future. 

Information and Communications Technologies 
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Assessment and Reporting - Years 5 and 6 
Assessment and reporting are an essential part of the education process. The selection of curriculum, the choice of a range 
of pedagogical practices, and the design of assessment measures are the three central aspects of the educational process. 
They must be as closely aligned as possible for effective learning to occur. Hills Grammar reports reflect the requirements 
of both the NSW Education Standards Authority, and the framework of the International Baccalaureate Primary Years 
Program (PYP). The outcomes specified and mandated by the NESA syllabus documents are reflected in both assessment 
tasks and the reports issued to parents. A variety of assessment tasks are provided, extending beyond traditional tests and 
to a variety of ways in which a student may demonstrate their understanding, both in individual and collaborative ways, and 
in a variety of language modes. 

Assessment is central to the PYP goal of thoughtfully and effectively guiding students through the five essential elements of 
learning: the acquisition of knowledge; the understanding of concepts; the mastering of skills; the development of attitudes; 
and the decision to take action. The prime objective of assessment in the PYP is to provide feedback on the learning 
process. This objective aligns with a key principle of School pedagogy ‘Assessment for learning’ (also an important aspect of 
NSW syllabus documents). 

Students also participate in an annual program of standardised testing in the key areas of Mathematics, Reading, Spelling 
and Written Expression. The results are used by classroom teachers as a means of identifying current strengths, as well as 
areas of the curriculum requiring extra attention for the following year. This information is extremely useful as a means of 
fashioning a learning program that provides an appropriate level of challenge and support for each student. 



Learning Enrichment in the Primary Years
Hills Grammar recognises that students learn in a variety of ways and at different rates. Further the School acknowledges 
the ethical, professional and legislative responsibility to provide and create an inclusive learning environment in which 
students who can benefit from the programs offered by Hills Grammar can access the academic curriculum and other 
learning programs, including both the wellbeing and co-curricular activities provided within the school. 

The Learning Enrichment Model endeavours to capture and describe the various ways the school’s caters and 
accommodates student learning needs. 

The Model identifies five approaches to accommodating student need

• Differentiation – the foundation upon which all learning experiences are built

• Literacy and Numeracy Development – the basics of learning

• Recommended Learning Plans  – acknowledging individual learning style

• Student Learning Plans – responding to identified learning requirements

• Individual Education Plans – responding to specific learning requirements.

Individual Education Plans

Student Learning Plans

Identified Needs

Literacy and Numeracy 
Development

Classroom 
Differentiation
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